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INTRODUCTION
'lhe purpose of this paper is to relate group dynamics and
group processes to the classroom setting.

In dojng so group

processes will be studied using the basic features of the group
process to show the external and internal structure of groups
in an attempt to show that the psychological aspects of group
dynamics can be used to advantage to promote a more democratic
approach to teaching.
A student must get more than fact from school, he must
learn to act and react with and to other people, learn the
value of participation, sharing responsibility, evaluating his
own work and learn to face the reality of his own strengths
and weaknesses.

He must learn to respect the rights and prop-

erties of others, strengths and weaknesses of others, values
and ambitions of others,

w~ile

learning to make wise use of

his time and in carrying his work to its end.

'Ihe teacher meanwhile must attempt to instill these
values of a democratic society and at the same time cope with
the myriad problems and frustrations which are part of teachjng when the primary stress is on individual development.
It is the opinion of tho writer that these values are
be ng neglected in favor of fact presentation and maintainance of discipline.

Further the writer feels that the

necessary skill to instill the values mentioned must come from
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an understanding of group dynamics and group processes.

This

should be in addition to an understanding of individual behavior and differences, a thorough knowledge of subject
matter and the courage and determination to attempt departure
from the security of those things he now knows best.
Group work is commonly used by psychologists in dealing
with patients in mental institutions.

In this setting their

group work has been referred to as group therapy.

From the

work and findings of psychology there developed other methods
of dealing with groups with the attendant development of the
descriptive terms such as "group guidance 11 , "group counseling",
"multiple counseling 11 , and others which are referred to in
numerous textbooks, articles, journals and other reference
materials.
In education, for more years than educators care to admit,

t~ere

has been group work.

Schools have had orientation

programs, home room, classroom instruction in some phase of
p;uidance, clubs, and variations of regular classroom teaching
procedures referred to as

11

team teaching".

All of these are

attempts to put the findings of psychology of group action to
work but there is still a limited effort on the part of administrators and teachers to adapt this knowledge of groups to
classroom procedures and techniques.
The community and the schools have not accepted the
guidance program readily and have not used group procedures
except in those areas where groups are incidental to organizational efforts to impart infornB tion to a large number of
students.

r.Ihis is due in part to the myopic view of guidance
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being a frill and also to the limited number of adequately
trained personn e l which is enhanced by vague and inadequate
standards for certification of counselors.

Group work itself

has been rejected because of the complications and difficulties encountered when working with groups as concerns scheduling and grouping.

Due to an inadequate understanding of

the complicated working mechanisms within a group and a reluctance to attempt that which he feels poorly prepared to
cope with most teachers do not use group practices.
In this paper the terms group therapy, group guidance and
group counseling may be used.

In order to avoid confusion as

to their use an attempt will be made to define the limitations
of each as follows:
Group therapy: That method of group work carried on by
trained personnel in their work with
mentally and emotionally disturbed in a
control type setting other than the
confines of the school.
Group guidance: Pertains to work carried on by the
guidance staf ~ of a school and covers
the phases of group work (other than
therapy) where no attempt is made to
carry thru with individual sessions.
Group counseling: A phase of group guidance, specific a lly designed as work with groups
of 6-10 students over a period of
time concerning student problems of
personal, social and academic nature.
This group work is to include added
sessions of individual counseling
for the members.
No further effort will be made to define these phrases
as the author in this presentation is not interested in distinguishing precisely between them.

Rather he is interested

in pointing out the fact that all three have some basic
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features which, when isolated, become the bases for showing the
adaptation of these features to the classroom teaching area.
In reference to the definitions of "group" there is also
a place for some disagreement and confusion.

To circumvent

these hazards it is to be understood that we are speaking of a
primary group.

'.Ibis is a group of varying number from six to

thtrty or forty members composed of persons of like age, aims,
interests, purposes and objectives; set in what constitutes a
face to face situation similiar to the individual counseling
atmosphere.
'.Ihe question may be raised here as to how an individual
in a group of

JO

to

40

can possibly benefit as an individual

in a face to face situation.

In his book, ''The Small Group",

Olmstead says ••• ,"at all stages of development the primary
group plays a vital part in the psychic life of the indivi dual by providing him with training, with support and with
the opportunity for intimacy and emotiona 1 response. " 1
A less technical definition is one by Warters.

She says,

"a primary group is characterized by more or less continued
intimate face-to-face association and cooperation. 11 2
Summary:
This paper is intended to be an examination of the basic
features of group processes in an attempt to relate the
dynamics of group work to the regular classrocm setting.
loJ.msted, Michael,

1959), p.99

s.,

The Small Group

(Random House

2warters, Jane,. Group Guidance, Principles and
Practices (McGraw-Hill Book Co. Inc., 1960), p.l
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Through the study of group action and an understanding of
group processes the interested teacher will be able to see
the implications for classroom changes and adaptations to
instill the "often talked about, seldom done", values of
democracy.

Of course this pre-supposes that the teacher

has a good grasp of individual behavior and subject matter.
Together, these three, understanding of group processes
and procedures, of individual behavior, and a good grasp of
subject matter, will cause teaching in the classroom to take
on an entirely new and more exciting glow, provided of course
the teacher is willing to try a new approach.
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Gf-IAPTER I
Tf-IE EXTERNAL STRUCTURE OF GROUPS
Group Formation, Atmosphere and Morale:
In the course of discussion concerning the relationship
of the individual to the group there usually develops two
views concerning the individual.

Some segments say that the

individual loses his individualism in a group and is forced
to conform to the standards of that group.

Others say that

the individual will be a better person for having participated with a group as he will gain a better understanding of
himself and his relations to other people.
Sociologists have developed two theories along these
1

lines, one being tha t man is not perfect, even evil, and needs
group pressures and organi 7 ation to control his natural aggressiveness and his attempt to exploit weaknesses of

others~'

The

second is "that man is innately good in his natural state, the
group will only inhibit and corrupt an individual, deman conformity and encourage mediocrity. n1
From the standpoint of present day understanding of
groups it seems that neither of these theories hold true.
man has the choice of making the decision to be part of a
group.

Resistance to his individuality has already been

lcartwright, Derwin, and Zander, Alvin, (ed) Group
Dynamics (Row Peterson Co., 1960) p. 33-34

A

7
determined by society and culture, demanding that he respect
the individuality of others.

"Groups may either facilitate

or inhibit the attainment of desirable social objectives", 1
according to one statement.

The group does set limits but

these limits are in the best interests of the individual for
his personal growth and well being; necessary for functioning
in a complicated society of today.
An individual will become a part of a group through his
choice in most cases.

Once accepting this group he has indi-

cated his interests lie in that direction.

It follows then

that decisions reached by the group would have been his own
had he taken the time to develop them.

Herein lies one of

the earliest positive reasons for group work; they tend to
get things done in a quick and efficient manner.
'Ihe last statement is not meant to imply that expediency
is the first and foremost reason for group work.

Group work

in some cases may be an administrative tool such as assemblies.
Other group work may be activity which only a group can do, and
as such is not meant as an aid inachieving individual aims.
Group guidance is an intriguing concept, offering the
promise of serving the guidance function with less time and
staff than the two person counseling relationship, yet few
schools boast of successful group guidance programs.

Now it

seems appropriate to take a closer look at the function of a
group.
Group work is an attempt by several people of like interests to achieve their common goal.
lrbid. p. 63

The same objectives

8
between counselor and group apply here as in individual
counseling.

The fact that several persons are moving to-

ward a point of stating and solving their problems in the
face of several other people complicates the situation.

How

that group or any group or any person within that group reacts is determined by factors such as different home environment, sex, age, cultural background, education, personality,
and social maturity or immaturity.
As pertains to this paper only those factors considered
of primary importance to group formation will be considered.
Voluntary and Involuntary Membership:
In group work the members should be selected on a voluntary basis in most cases.

Instructions to would-be-members

should convey the feeling that participation in the group will
give each member an opportunity to express himself, seek help
from others, and learn to work with others.

The object is to

provide an atmosphere which will serve to bring about democratic action within the group.
This democratic action is identified by Warters who says:
11 When group participation is on a democratic basis, the
worth of every member is recognized; the group is selfdirecting; the emphasis is on cooperation rather than
competition; creative activities are encouraged; and
generally satisfaction comes from group association." 1
Groups go about their work in various ways, some being
directed, some using rules of order, some via committee, and
others feel their way.

Regardless of method used the groups

will pass through stages of problem solving.

This method of

lwarters, Jane., Group Guidpnce, Principles and Practices
(McGraw-Hill Book Co. Inc., 196Jf,p.6
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problem solving is described as the group method and is illustrated w111 with the following, also from Warters.
"Group work is · a method ••• based on the principle of
group processes, that is interaction of group members
••• designed to help groups function in ways that will
aid the achievement of desirable goals both group and
individual and contribute to good personal-social
growth of the members.
Simply it is the conscious use of group experiences
for aiding ~ood development and achievement of desirable goals. 1
Problem solving its elf moves through essentially three to
five stages depending upon just exactly how clearly you wish to
define each stage.

Bales makes it very clearly four stages in

his explanation.
"The orientation stage · is marked by emphasis upon asking
for, giving, repeating, and clarifying information; the
evaluation stage, by seeking and giving of opinions,
making analyses and expressing feelings; the control
stage, by asking and giving suggestions, directions and
ideas regarding possible courses of action. The relative
frequency of both negative and positive reactions tends
to increase as processes move through the three phases.
Negative and positive reactions tend to appear in alternation during the closing state; and at the end, if a
decision has been reached, the positive reactions described in the first three categories rise to their
peak. n2
Individuals given the freedom of choice, freedom to be
negative at times, freedom to grow and help to perceive what
is going on will accept their responsibility in that group.
Tt seems only natural to assume that the voluntary participation would be the best because the problem of motivation is at
least partially present.

'.Ihe voluntary group may appear to

lwarters, Jane., Group Guidance, Principles and Practices
(McGraw-Hill Book Co. Inc., 1960), p.l
2 Bales, Robert, F., Interaction Process Analysis-A Viethod
For The Study of Small Grouns (Cambridge, Mass., Addis0n
Wesley, 1950), p.177
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reach decisions, but given this freedom they may choose solutions to problems that are healthy and at the same time acceptable to society.
Autocratic Vs. Democratic Atmosphere:
Autocratic atmosphere within a group; that is, "'dominance
by one individual, usually the leader, has an adverse effect
on group interaction also~l This dominance tends to stifle
individual initiative in bringing out new ideas and concepts.
"Individuals wait for cues from the dominant leader.

Even-

tually communication breaks down and the member withdraws or
leaves the group'~2 This is in direct contrast to the democratic atmosphere in which the member feels free to express
himself, knows the leader will listen to his ideas and concepts or may even have something the member can use.
Various experiments have been conducted in an effort to
determine the best technique to use in developing the atmosphere most conducive to achievement of increased self acceptance and of others.

In a study by Ralph White and Ronald

Lippett one may see the dif .ferences in atmosphere.

These two

set up experiments using specific counselor techniques which
they had determined were characteristic of both democratic and
autocratic practices.

'Iheir findings as reported in Group

Dynamics are summarized as follows:
1. Laissez-faire was not the same as democracy; thru

lRalph White and Ronald Lippett "Leader Behavior and
Member Reaction in Three Social Climates~ Group Dynamics
ea. Derwin Cartwright and Alvin Zander (Row Peterson & Co.,
1960), p.552
2 Ibid
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interviews the subjects expressed preference for
their democratic leaders.
2. Democra cy can be efficient ••• in quantity of work
done, stronger work motivation and originality.

J.

Autocracy can create much hostility and agression,
including agression against scapegoats ••••

4.

Autocracy can create discontent that does not appear
on the surface.

5.

There was more dependence and less individuality in
autocracy.

6. There was more group-mindedness and more friendliness in democracy •••• l
From this discussion it seems that the atmosphere of group
work smuld reMa in unclouded by dominance by one individual.
For best results, the individuals in the group must feel free
to give and seek help.

'Ibey should be made to feel that they

are accepted as a person even though their ideas may be rejected by the group.

In other words, security and freedom

must be stressed along with the responsibil:Lty of the group
to the members.
Cooperation Vs. Competition:
The next factor in this discussion which affects group
interaction is the relationship of the individuals within the
group to each other.

Are they being forced to compete against

each other other or are they allowed to cooperate with one
another in the achievement of their goals?
Numerous experiments have been conducted using these two
variables to test the hypotheses that no difference is discernable between these two.
1

Ibid.

p.552-553

Over and over the results seem to
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bear out the same answers; in an atmosphere of cooperation
where all of the members are urged to help each other, give
suggestions, make requests for help and, in general, do anything within the set limits to reach accord and achieve the
goals; the atmosphere of cooperation is the acceptable attitude for reachlng goals in the most efficient manner.
In contrast,

'~n

atmosphere of competition where all mem-

bers are urged to do their own work, help no one, give no
suggestions or make no requests and in general attempt to
attain goals on individual merit and initiative, there develops
an attitude of

11

no trusttt, between members.

As a result each

member tends to remain at his present level rather than make
any marked progress as an i ndividual.

The members as a group

do not fare any better, actually may develop hostilities toward ea ch other. nl
'Ihe facts on these tw o variables are borne out in an experiment by Morton Deutsch.

As reported in the 1960 edition

of Group Dynamics he gave these conclusions on competition
and cooperation.
To the extent that the results have any generality,
greater group or organizational productivity may be
expected when the members or sub-units are co-operative in their inter-relationships. The communication
of ideas, coordination of ef f orts, friendliness, arnd
pr i de in one's group which are basic to group harmony
and effectiveness appear to be disrupted when members
see themselves to be competing for mutually exclusive
goals. Further, there is some indication that competitiven es s produces greater personal insecurity
through expectations of hostility from others than does
lMorton Deutsch "The Effects of Cooperation .and Competition Upon Group Ppoces.s_" Group Dynamics ed. Dorwin Cartwright and Alvin Zanaer {Row Peterson and Co., 1960),
p.

447
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cooperation. The implications for committees, conferences, and small groups in general appear fairly
obvious.
Also, in li ght of the results of this study, it
seems that educators might well re-examine the
assumptions underlying their common usage of a competitive grading system. One may well question
whether a competitive grading system produces the
kind of inter-relationships among students, the
task-directedness, and personal security that are
in keeping with sound educational objectives.l
In summary, there has been brought out the three
necessary ingredients for laying a solid foundation around
which gr oups can operate most ef f ectively.
The effect of being a member of a group either as a
voluntary or involuntary member was shown.

lt is generally

conceded that voluntary association is best.
The role autocratic and democratic atmospheres have to
play t n group functioning followed.

For individual growth

to flourish, a democratic a tt i tu de has proven best.

In a

democratic setting the members tend to be more original,
stron gly work motivated and show more group-mindedness.
For maximum effectiveness in achieving group goals, for
both individual and group growth it cm be seen that cooperation tends to lift all members of a group rather than one or
a few.
From this point we move in to look closely at the internal structure of a group.
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CHAPTER II
GROUP STRUCTURE AND CHARACTERISTICS
Patterns of Influence on Group Structure:
In the previous chapter exploration of some of the external factors which influence group formation and behavior
was undertaken.

In the present chapter an attempt will be

made to explain some of the major internal factors.
Once a group has been formed and the proper atmosphere
has been set for its operation there are individual and social
patterns W:lich will affect the entire structure of a group.
Each member within tha -t; group has brought with him his own
traits; personlilty, intelligence, knowledge of certain areas,
religious beliefs, social standing, prejudices and somewhat
patterned ideas.

There is no escaping this.

Each member is

an individual and, even though he is part of a community,
these other factors are his as developed through his heredity and environment.
These individual differences have been subjected to much
thought and experimentation in both education and psychology.
They will not manifest themselves separately but as a synthesis
of an individual.

The person, in turn, will hold an influence

in or affect the group in proportion to his own abi l i ty and
personality.
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In addition to the individual differences and their
effects on the group, there are other patterns which tend to
influence group effectiveness and structure.

These patterns

of influence as stated in the Encyclopedia of Educational
Re search say, "the group s true ture is influenced by a number
of factors, such as the pattern of specialized roles and
functions of authority and responsibility; the abilities and
motivations of the members, their preference connected with
them; and the various environmental factors such as the geographical and psychological space within which they operate,
size, equipment, sociometric patterns, and communication
sys tams. itl
"Within a group there develops special roles for each and
every individual.

How well one pJays that role at any given

time will determine his success. rt2

If he is recognized as an

authority or leader he has a good chance to succeed.

Groups

look to this authority for guidance and it is his responsibili ty to make available that infor!l'.0 tion needed by the group for

further progress.
"Ones' abilities will affect standing in the group.

Posi-

tive ability, such as being a good speaker, being socially inclined; negative abilities, such as poor verbalization, shyness,
lack of self control, may determine motivation.

Job or po-

sition within the group, i.e., leader, recorder, or chairman
will, in most cases, be in relation to his abilities and carry
1William Clark Trow, "Group processes", Encyclopedia of

Educational Research, (March, 1958), p.606
2Ibid. P• 606
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with it certain prestige. "l

Quiet persons will be pressured

into participation if they tend to remain too silent as the
group needs to know what he can offer it.

On the opposite

side one may be put in his place if he attempts to dominate. 2
Another concept of group structure and patterns of influence is explained by Bales.

He says,

11

the patterning of

social relationships is not merely an empirical fact of group
life; •••• it is related theoretically to the fundamental tendencies of human behavior •••• 'Ihe actions of other individuals
are always relevant to the problems of tension reduction of
any given individual.

It is to the advantage of every ind-

ividual in a group to stabilize the potential activity of
others toward him, favorable if possible, but in any case in
such a way that 'f-ie can predict it •••• All of them, even those
who may wish to exploit the others have some interest in bringing about stability.

A basic assumption here is that what we

call the "social structure" of groups can be understood primarily as a system of solutions to the functional problems of
interaction which become institutionalized in order to reduce
the tensions growing out of uncertainity and unpredictability
in the actions of others. n3
Further, he states the four dimensions of group social
structure as follows: (1) Access to resources; this is an
1 Ibid. p.607
2nr. Merle Olsen, Statement made during session of group
counseling demonstration at University of Illinois, 1962
3Bales, Robert F., Interaction Process Analysis
(Cambridge: Addison-Wesley, 1950), p. 65-66
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attempt to account for the fact that individuals vary with
respect to their possession of things which the group considers important or available.

(2) Control over persons; this

is the dimension of authority in small groups.

(J) Status;

this relative to the individual's contributions to the group
goal.

(4) Solidarity; this aspect is in terms of the ind-

ividual 1 s place in the network of mutual loyalties and
affections.I
'lhese four dimensions by Bales closely resemble the four
patterns of group structure influences mentioned earlier.

In

summation, we may say that difficulties in working with groups
come from differences in values, temperament, abilities, and
goals of the group mmbers, tendencies to dominate and monopolize, antagonism between members and var ous forms of
hostility.
Group work then should be directed toward changing the
perceptions and conduct of membe r s.

Bennett states it thusly;

"the learnings leading to self knowledge and self-direction
in making choices, plans and life adjustments. 112
lrbid. P• 74-78
2Bennett1 Margaret, E., Guidance in Groups (McGraw-Hill
Book Co. Inc., New York, 1955) p. 17
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Leaders and Leadership:
In talking of leaders and leadership there seems to be a
confusion as to what traits are best for perform:1 nee as a
leader and what leadership ought to be.
Experiments have pointed out th at there seems to be a
minimum number of abilities necessary for all leaders in any
situation but this does not guarantee a leader in one area
success in a second area. Qualities needed for one area may
not be effective in a second which may require an entirely
different set of responses and actions. "Also qualities which
get a person into a leadership position may not be useful in
carrying out the du ·t ies which the position calls for. ttl
'Ihe above statements point out that it is difficult to
find those characteristics necessary for leaders and leadership.

They

su~g est

that the job to be done should first be

determined, then the necessary characteristics to fit the job
be determined, and then lastly find that person so equipped
as to fit the situation.

It is hoped that the person who is

pointed to as a leader in a ,group, (in this case, a counselor
or teacher) will be so equipped.
The leader in group counseling should be able to create
an atmosphere of security and free expression for the members
without creating the impression that there is nleadingn or
"directing".

A leader should be a part of his group and take

leadership when the group assigns it to him or needs him, but,
at the same time he should be alert to the changing conditions
lRaymond B. Cattell, "A Study of Leadership" The Study of
Leadershi5 (ed) C.G. Browne & T.S. Cohn (Interstate Pub. Inc.,

1958), p. 9
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within the group and adapt to these changes.
'Ihis seems to be setting an :impossible task for any one
person when we use the word "adapt".
one is going to "lead" or "direct".

This implies that someIf we may keep in mind

that a counselor or teacher is primarily responsible for the
outcome of the group sessions, then the role expected of these
two people is somewhat clarified.

Lifton says the leaders job

is "focusing on (1) the meaning of an idea to a group, (2) the
is sues the p;roup seems to b e in disagreement over and which
they feel a need to resolve, (3) the feelings they are expressing through their behavior rather than their spoken word,

(4) the way problems which the group raises and needs are
solved."l
These points indicate that the leader must be in constant
readiness; constantly aware of group action so as to head off,
via suggestions, questions, analysis of remarks and other
positive methods those actions or behavior changes which are
not acceptable.

It takes deep understanding of group function,

quick analysis of group action, tact and finesse to head off
undesirable group attitudes without creating friction which
may cause the group to fold.

(In dealing with school students

in a group setting the counselor or teacher has the responsibility for attainment of acceptable behavior.)
Further action by a leader, as suggested by Trow, indicates that a leader is expected to offer leadership which will,
(1) advance group objectives, (2) show administrative competenlLifton, Walter, M., Working With Groups (New York: John
Wiley and Sons, 1961), p.13
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cies, (3) set the pace and motivate the group activities,

(4) contribute to member security and engage in group related
as contrasted to ego-centered activities.l
In a group, all members may at one time or another become a leader.

'Ihese situations will be spotty and changing,

seldom staying with any one person for very long.

"These

situations develop because of the particular idea being explored at the time or perhaps because of a remark or idea advanced
by a member.

This conception of leadership, or a leader, is

quite different from the connotation of the leadership or
leader title applied to counselors or teachers.

This flucu-

ation of leadership within the group is applied directly to
the group.

The person exercising it is responsible immedi-

ately to the group members.

IJ:he teacher or counselor, on the

other hand, is responsible to the group as a member and at the
same time to the school and community for acceptable outcomes."2
From the preceding discussion a description of an ideal
leader could be a person who is well versed in his particular
field.

He would be able to analyze quickly where any discus-

sion in that area is golng and what implications are likely
to develop.

He should be able to inject his influence into

the situation in order to change unacceptable attitudes to
acceptable ones in a manner which will not cause group breakup.

He is a person who is considered an expert, knows his

job, has something to contribute to the group, and can garner
lw1 lliam Clark Trow,. "Group Processes" Encyclopedia of
Educational Research, (March, 1958), p. 608
2Bales, op. cit. p. 203
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group acceptance of his leadership without seeming to be a dietator.

He is accepted, available, admired and at the same time

inconspicuous to the group until needed.
How well the prirrB ry leader of a group exercises his
leadership will determine the smoothness of the division of
leadership responsibility within the group.
11

Bennett says,

through his leadership function he motivates the group to im-

prove its th inking. 11 1

This smoothness of leadership has much

to do with cohesiveness within a group.

'Ihis factor will be

discussed next.
Cohesiveness:
A cohesive group might be "characterized as one in which
the members all work together for a common goal, or one where
everyone is ready to take respon slbili ty for group chores.
The willingness to endure pain or frustration for the group is
yet another possible indication of its cohesiveness.

Finally

we may conceive of a cohesive group as one which will ,defend
against external critic ism or attack. "2
"The comparative number of friendship ties existing among
members within different groups has been used to measure group
cohesiveness.

Such things as the degree to which the members

share the same norms as to behavior or belief, the attractiveness of the group for members, the response of the group to the
departure of or gain of new membership, and how much the memlBennett, Margaret, E., Guidance in Grouos (McGraw-Hill
Book Co. Inc., New York, 1955) p. 104
2cartwright, Derwin, and Zander, Alvin Group Dynamics
(Evanston: Row-Peterson and Co., 1960), p.69
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be rs refer to the group with "we 11 rather than 1t1" can a 11 be
used to describe or measure cohesiveness."l
Cohesiveness as explained by Trow is "the permanence of
group structure which is dependent on the efficiency with
which member's needs are satisfled.

The attraction of the

group for its members is referred to as cohesiveness.

Co-

hesiveness represents the upper limit of power of a group to
influence its members since the social pressure exerted on
those who are forced out is greater than the strength of their
motives in belonging.
Why do people join a group?

Several reasons can be cited

namely, "the people who make up the group are persons we like,
the activity of the group may be a way to reach other goals
outside the group or the group may offer a place of pro. ' . .
tectioJJ
.' it2

People will remain in a group and feel strongly about it
if they can see the possibility of fulfilling a need within
the group or outside the group.

Cohesiveness is increased

according to the prestige a person feels he has in a group or
feels he might attain.

People of similiar interests and abil-

ities hold groups together.

Th.rough these likenesses it be-

comes easier to develop cooperative relationships.

Groups

will cooperate if they see that through group action they can
achieve for all in the group but cannot achieve alone.
Thus far, only reasons which help to develop better group
1 rbid. p. 69-70
2William Clark Trow, op. cit., p.608
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cohesiveness have been cited.

It is obvious that the opposite

of the preceding s ta temen ts wou_ld in most cases cause the cohesiveness to decrease.

"The attractiveness of the group may

be decreased by finding that the group is not meeting the need
which one thought it would. If one has unpleasant experiences
in the group he may withdraw:'

There may be some dominant

person in the gro1::lp who continually "rubs" a person the wrong
way.

Cartwright and Zander explain this by using the terms

positive valence and negative valence.l In addition group
communications may break down and cause less interaction between members and there might be competition existing in the
group rathGr than cooperation.
The above view of group cohesiveness points out that a
group may be either negative or positive for would-be-members.
Per sons who find a group which prov id es him w i th reasons for
staying in that group should be affected positively.

It would

then be expected that he would work to make the group more
effective and attractive.
In summary, the attractiveness of a group may be increased
by making it better serve the needs of prospective members.

A

group will be more attractive if it provides status and recognition, cooperative relations, free interaction and security
for mooibers.
cohesiveness.

These factors, in turn, will work to increase
Increased cohesiveness will help the group es-

tablish goals more ea s iiy and proceed toward goals in a· m;anner
which will be conducive for maximum individual and group growth.
lcartwright and Zander, op, cit., p. 83
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Motivation:
In the previous section the factor of cohesiveness was
discussed.

In that section it was seen that people join

groups for several reasons.
tions for being a member.
motivate

th~

These reasons are their motiveWhat are those things then that

group and ·individuals

i~

that group to move

toward goals and become an effective group?
"A g'roup goal is not so much a composite of similiar
individual goals, nor of those which individual members perceive as appropriate.

Rather, the group goal derives from a

set of tensions systems which are mutually interdependent in
_ their arousal and release, so that action by one member reduces the need

t~nsion

in another, and further that the action

exerts influence over group members so as to activate and steer
their behavior.

On the negative

~ide

it may readily be sur-

mised that the breakdown in motivation amounting to apathy
that one sometimes finds ins chool classes and in some adult
organizations

i~

a failure of locomotion because of unrealis-

tic goais. 0 1
The first obvious motivation is the goal which the group
sets.

11

There are othe r broad determinants of in di vidua 1 and

group motivating factors such as; group structure and effective
communication, competent leadership, clear lines of authority,
and a proper atmosphere. "2
lBradford, Leland ., and Gibbs, J.R., Develonments in
Group Behavior in Adult ~ducation R Ed Res XAIIl (19--,SJ),~.
p. 233-247
2cartwright and Zander, op. cit., p. 346

''
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These determinants show a general motivational character
and do influence group effectiveness in reaching goals to a
degree, but, there are more specific and subtler factors such
as, attractiveness of goals to the individual, an understanding
of group goals and even how many goals are being pursued.
tMo st groups fail in some degree to meet a "fairness 11
criterion in forming their goals.

In cases where a group

goal is set, there should be free participation by all mE!ll.bers
in attaining it.

Differences between members in participation,

and differences among participants in the amount of influence
exerted, produce deviation of preference in the setting and
the attainment of goals." 1
Another factor is how well each member of the group understands the group goal and how much or little he can contribute to the decisions leading to a goal.

If he is fairly

intelligent and capable of asking pertinent questions, he
may contribute much.

Hts search for answers and reasons will

involve an exchange of information and opinion between nEmbers
which will be subjected to pressures of reality and group
speed or movement to the goal.

If the questions are to the

)

point, or real and pertinent 0 to the present situation, then
all members should be motivated to move forward.

Non~real-

istic questions and opini.ons having little to do with the
present situation will cause the locomotlon or forward movement to slow down.

In this case, the offender will probably be

chastised in some way by the group.

lcartwright and Zander, op. cit., p. 360
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''The group may revert to bargaining, compromise, maneuvering for power, or forming small sub-groups 11 1 to reach
goals but they will get the job done.

This is the beginning

of group interdependence among the members. Depending on
whether the goal gives the whole group satisfaction or frustration will determine the amount of inter-dependence.
member helps the group achieve its
gains satisfaction and vice versa.

~oal

If one

then the whole group

Deutsch predicts the

various consequences from th:i.s state of in tar-dependence among
members of a group saying

11

tha t the cooperative situati on ere-

ated by the existence of group goals tends to produce a readiness to substitute one members' activities for anothers'
since each person's progress is evaluated not by who does it
but by its contribution to progress toward the goal.

A oath-

,

exis, or attraction of members for one another, since each contributes to the other's progress toward the goal; and a readiness to accept influence attempts from other manbers, since
all see that they are helping one another. 112
Whe n groups have a clear and accepted goal, a basis is provided

~or

group success.

Members who contribute to this sue-

cess will tend to value participat" on highly while the member
who is unwilling or unable to contribute will arouse negative
feelings in his peers and get little from the group process.
This doesn't mean he cannot share in that success.

Group stan-

dards have been set reaching the goal and his success is in relation to how near or far he has come in reaching that standard.
lCartwright and Zander, op. cit., p. 360
Deutsch, Morton, The Effects of Cooperation and Com3etition Upon Group Process Human Relations, II 1949 p. 129-1 2
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CHAPTER III
SUMMARY AND IMPLICATIONS
Summary ••• External Fac t ors:
In examining the structure of groups, several factors
play a directing role and create the proper atmosphere for
effective functioning of that group.

These factors are;

membership, leadership, democratic procedure, and cooperative
methods.

rrhis arrangement is not necessarily in the order of

their importance because it seems each area has some bearing
and overlapping relation to the other.
Concerning membership, it was seen that the voluntary
acceptance of a group by a member was a prime requisite in
order for the group atmosphere to b e conducive to individual
learning and participation.

Applying this frame of reference

to the classroom group, one may ask if any classroom group is
actually voluntary.

The answer has to be yes, in an over-

whelming majority of the cases, with only isolated cases being
non-voluntary.

Perhaps boys and girls say they don't like to

go to school but in actuality they do.
In discussing leadership, one finds various areas of disagreement concerning the qualifications, duties, limits of
authority, and the types of leaders.
this is no less true.

In group functioning,

There has been much research and exper-

imenting with leaders and leadership covering all phases in an
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attempt to identify or isolate those qualities best suited to
leaders for leadership.

Concrete solutions are hard to isolate

and it eventually boils down to the areas of personality,
qualifications for the position, group acceptance, and the
type of atmosphere the leader creates.

From this standpoint,

a teacher is, in most cases, able to meet these criteria with
possibly a qualification as to creating the proper atmosphere
for group functioning.
The next area, democratic procedure, is perhaps the most
difficult to explain and gain acceptance for.

Most teachers

will listen quietly and can see the sense behind the arguments
for a climate of teacher-pupil cooperation and planning, room
for freedom of expression, acceptance of individual differences
and the necessity of group and individual approval of plans.
_They usually are reluctant to accept it for real explaining
that the idea is unworkable in their situation.

Students are

no less guilty of this acceptance of principle,but, in their
attempts to make it work they take it to mean complete freedom.
Here they need guidance for the wise use of increased freedom.
From observance of students in study halls and libraries
and _o utside the class, it seems that the area of cooperative
planning and work would be the easiest place of all to point
to and see success.

Students of all ages can be seen helping

classmates with advice, pointing out errors, talking

01

er the

daily lessons, and showing enjoyment when working on a combined project.

From the authors1 limited experience it seems,

from observance of teachers, that they dn not encourage this
attitude.

They proceed to quell whispering and cooperative
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effort, force students apart, and take all steps appropriate
to force individual effort.
tively imposed)

(In some cases this is administa-

Carrying this further it is only rarely that

some cooperative class project is assigned.
Summary ••• Internal Factors:
()"" t.•

I

S

Once the stage is set for group action,one is . immediately
faced with the problems which are a result of the interaction
between members and those which will affect this interaction.
As pertains to the interaction between individuals, one
must be aware of the individual differences such as personality
traits, intelligence, knowledge of certain areas, religion,
social standing, prejudices and patterned ideas.

Here is the

big problem confronting the teacher of a democratic group.
it possible to synthesize these differences?

Is

How does one go

about it?
In the area of f .a ctors

-

affe~ting
~

'this ;· synthesizing, one
.•

.

must be aware of communication problems, cohesiveness, leader
arid leadership, and motivation.

Communication between each

of the members and the leader is probably the most important
factor here..

All attempts must be made to keep all networks

open and operating.
Cohesiveness is, of course, not automatic, but neither is
it a static situation.
ever changing.

This phenomena of group process is for-

It swings from a positive attitude to a neg-

ative one depending on the points of agreement or disagreement
between members.

Cohesiveness will get better or worse dep-

endent upon the effective movement of the group toward its
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goal or away from it.
Motivation of the group at times becomes difficult.

When

realistic goals are set through the cooperative efforts of
teacher and pupil the goals will be more attractive and realistic to the student.

Reaching them then becomes a matter of

pride.
Leadership and the leader again become a factor in group
effectiveness.

From the teaching standpoint, it is a most

difficult position because the teacher must play three separate roles; leader, member, and a·uthori tarian.

She must

switch from one to the other as the situation may demand.
Now that all of these fa ct ors have been reviewed, the
question remains; How can this knowledge be put to effective
use in the classroom?' What are the implications for teaching,
teachers, and schools?
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Implications:
Some statement is necessary to clarify what rm y be a
false assumption concerning group procedures in the classroom
which may be felt after reading this summary.

1'he author

does not wish to imply that group procedure is a new approach
to teaching.

On the contrary it has been used under various

labels in educational circles since the early thirties.

Only

recently has emphasis been put back on group procedures due
to the abundance of research which has been completed.

This

research has clarified the dynamic functions of groups and has
set down principles which are workable on the classroom level
today.

The new a·pproach as referred to here is this use- of

clarified principles for group work.
With the wealth of knowledge concerning group function
made available by psychology, sociology, and education it
seems only fair to expect that, at the present, there should
be a much gre ater effort to put this information to work.
Enough is known about group functioning today to bring its
benefits to the school and the classroom teacher.

If this is

done, and from a check of new books in the library it seems as
though successful efforts are being

rm

de by some, then there

are two areas which will be affected by the new approach.
These are, school buildings and administration; and the teacher
and classroom teaching.
In the area of school buildings and administration there
are some implications made by the advocacy of group dynamics.
As pertains to the school building itself, there will be a
need for planners to reorganize their thinking when att empting
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to set classroom size.

If group procedures are to be used, the

ordinary classroom of today can be used, but, not as effectively as a classroom of larger dimensions.

This larger room

will be necessary to provide space fer the various materials
and teaching aids used in student projects and investigation
studies.

More tables, movable furniture, plenty of storage

space, bulletin boards, and an abundance of supplies are
necessary components though not absolutely necessary.

Going

one step further with classrooms; it will be necessary to plan
the classrooms so that they are reasonably located near all
nec~ssary

supplies and equipment.

The rooms of the school

will consequently be of various dimensions depending upon
their use, whether for a movie room or lecture room or a room
for interclass cooperative work.
All of this in turn drops a heavy load on the administrator of today.

He should be aware of the many problems which

are associated with group work and be willing to take a new
view of school policy and
a new approach .

re~ulations

in order to accomodate

A complete revamping of all policy and all

regulatjons will not be necessary, but certainly some adaptations will be.
Another area of administrative function which will be
affected is the increased demand for more supplies and equipment.

'A vast array of supplies must be readily available and,

at the present time, there is little past experience which can
be used as a guide.
Still another area of administrative difficulty which may
arise is scheduling and grouping.

'Ihere will necessarily be a
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a need to adapt class scheduling.

In grouping, p:iper work

will be increased in attempts to balance the classes.
One very important area administratively will be class
size.

In using group procedures, classes smaller than the

average of today will be necessary to achieve maximum results.
This in turn means more teachers and classrooms.
Switching now to the area of the teacher and classroom
teaching, the writer feels the primary concern is with teacher
preparation.

As was mentioned in the introduction, a teacher

must be familiar with group procedures, well grounded in subject matter and have a working knowledge of individual differences.

Most teachers meet the final two areas, but, the

majority of teachers are not equipped to work with groups in
the sense advocated here.

Actually, it is not absolutely

necessary to go back to school for training.

Some teachers

already do a good job with group processes without much conscious thought given to the process itself.

Perhaps knowing

more about them and seeing new possibilities these teachers
would be even more effective.
How are they to rece1ve it?
tained on

t~e

This training must be ob-

college level under experienced instructors.

Already we have some leading colleges doing just that.

This

training should probably be inserted in the teacher training
curricula.

'Ihrough the training, teachers should learn the

art of conducting a democratic class of cooperation, become
better leaders, learn to evaluate students more adequately and
better help the student to know his own abilities.

It remains

only for the teacher to assess his own capabilities and present
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procedures, take a look at and assess group procedures, and
then prepare himself for a new approach to teaching and learning.
In addition to training in group procedures there is the
area of sociology to be studied.

A teacher in a democratic

setting should be more aware of social class structure and
ethnic groups.

With the high mobility of present day citi-

zens, these two areas of knowledge can be of great importance
to a teacher attempting to instill in students the art of
cooperation and respect of individuals.
Where can these extra courses be put in teacher training?
Perhaps a laboratory course of a full year could be set up
which will include the study of individual differences, social
class structure, and ethnic groups in the regular classroom.
These in turn will be supplemented by, and have more meaning,
with laboratory observation and training in group teaching
procedures.

This laboratory and course work will interfere

with present day practices which have already crowded the
schedule for better teacher training.

Perhaps the "new"

course work would be a replacement for student teaching with
the group laboratory work replacing that and the book work in
the regular classroom being combine·d with or replacing some of
the education courses.

Another possibility would be the com-

bining of student teaching practices with group laboratory
work.
The use of group procedures in the classroom will add to
the already confusing na thod of evaluating and ttgrading" of
student progress.

It will be necessary for the teacher to use
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some

~ort

of grading form to . record action and interaction,

note social progress, understanding of ideas and concepts,
and make note of daily work or any special events which may
affect future development.

This type of recording should be

followed with an analysis of each individual pupil at intervals which should probabl

differ from present day

si~

and

nine week intervals.
It may also be advisable to have some form of test to
check specific levels of development.

It seems that some

phases of math or language could be unintentionally passed
over lightly leaving areas of basic weaknesses which could
stifle progress at the next level.

This is done in classrooms

of today surely, but, it seems this could happen more easily 1
while using group ' procedures.

36
BIBLIOGRAPHY

BOOKS
Bales, Robert T., Interaction Process Analysis •• A Method for
the Stud~ of Small Groups Addison Wesley, Uambridge,
Mass. 19 0
Bennett, Margaret, E., Guidance in Groups •• A Resource Book
for Teachers Counselors and Administrators McGraw-Hill
Book Co., 195
--Driver, Helen, I., Counseling and Learning Thru Small GSSup
Diecussion Monona PUblishing Co., Madison, Wis. 19
Driver, Helen, I., Multiple Counseling
Co., Madison, Wis. 1954

Monona Publishing

Hare, Borgatta, and Bales, Small Groups •• Studies in Social
Interaction Alfred A. Knopf, New York 1955 -Lifton, Walter, M., Working With Groups •• Group Processes and
Individual Growth John Wiley and Sons Inc., New York 1961
Olmsted, Michael,

s.,

The Small Group

Random House 1959

Slavson, S.R., The Practice of Group 'Iherapy
Universities-P'ress 1947
Thelen, Herbert A., D[namics of Groups At Work
Chicago Press 195

International
University of

Warters, Jane, Group Guidance •• Principles and Practices
McGraw-Hill Book Co. Inc., 1960

ARTICLES AND PERIODICALS
Bradford, Leland, P., and Gibbs, Jack, R., Developments in
Group Behavior in Adult Education R Ea Res XXIII 1953
Cartwri ght, Dorwin, and Zander, Alvin,
Row, Peterson and Co., 1960

Group Dynamics (ed)

Deutsch, Morton, The Effects of Cooperation and Competition
Upon Group Process Human Relations, II 1949
Leavit t , H.J., and Meuller, R., Some Ef f ects of Feedback on
Communications . Human Relations IV 1951
Trow, William, C., Group Processes Encyclopedia of Educational
Research Macmillan Co., New York, 1960

37
White, Ralph, and Lippett, Ronald, Leader Behavior and Member
Reactions in Three Social Climates (ed) Group Dynamics
Row Peterson Co., ~vanston, Ill. , 1960
RELATED WORKS
Group Procedures in Guidance, Roy DeVerl Willey and W. Melvin
Stron~, Harper and Brothers, New York 1957
The Human Group Homans, George
New York, 1950

~-

c.,

Harcourt Brace and Co.,

The Study of Leadership (ed by) C.G. Browne and Thomas S.
Cohn, Interstate Printers and Publishing Co., Inc., 1958

•

